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JEF T BSERERAN ) (BB AR SR > embodied cognition ) AEUEREER » Ik P4
(B e A2 B s i S B {F 2K B2 E 812 ( Dackermann, Fischer, Nuerk, Cress, &
Moeller, 2017 ) « Z2{IE » & A RS E 2 =51 T 2 B — 4L Z0B R - 20
REZA B2 G FFaua kB Bhat 8 8 n] DLBR SRS (BT S & IF — T 8
FISRES - B REHYKER - 152 —(E AV B A B F AR 2 E i SR B2 2 8y B+

(Moelleretal.,2012) » FrIELZ 4D - BZEHEFEREGG - FEANERES (e BT SHE S - e
[ REEEARA AR A ~ SRiEE » 2020) » ?%TE?&_&._EI’J?}%J# Eighf% (Riley et
al. 2017) R MR RGBS B S H ER 24 » FiBA B E R » &
FEE

& 1 BEAEERA (SREME) RREEEEENWE AR - LES(E

(Rosenfeld, 2017, p.52) - fEHIEEF - BAMHUEERRER—EE - M0 HEE
SRt H) - SR E B OE TR E - FRMt It & amiets () HRiEA
(EESS CEQ Ll vacr =] %ﬁﬂ% F&TEUHIETE ) - &S | B (https://mathandmovement.com/about/ )
BN SR g T ﬁzﬁﬁﬁﬁabﬂﬁ%ﬁ% BIATHR L E 8 AH = 10 - Lt
Hr e 9 fEE (%ﬁﬁ#?) % IBIBRECIS B B R, -

i

& 1 EH S BEREERERATMEEES] (7[E 5[5 “Math on the move: Engaging

students in whole body learning,” M. Rosenfeld, 2017, p.52, Portsmouth, NH: Heinemann. -
FilEl5 [H https://mathandmovement.com/about/ )
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S AR R A A S W B B > (B P M40 ] e P RS R SRR B e A R B
YIRS 2 E = (Flood, Shvarts, & Abrahamson, 2020) » 1522 [ L AR 18 [H]RE S
RRES I E RGBSR A B B 2 ok » Sl HL /M4 L RSB ER # ] - IR B A H
BYSRGAAT f EA E FAG R D A L I B R e AR -
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— ~ RSN E S
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FIESERRAIRIEE IR ~ SERIHY Sl T B S AGEN F (e (Sriraman & Wu, 2014) -
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SREEY) (Freudenthal, 1973 ) » [A|th Freudenthal 575 5% (o] &5 S B2 A0 A A TEAK
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TEGR ~ BB~ RFE LR RE S 1 A TERERY (17h) B RAravEss - T
EHIBRAVERTT - SLE AL A R BB T HEY) -
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515 (perception ) » Z&5L T FRATEREEEME AR AE - (2) fEERAVZS] (cognitive
unconscious) : 48 K 2B B A AW ARG AV R ECHEIG A 158 FR A LAY
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( metaphorical thought ) : F AT Al SIS0 E - 8 F ZFEH ARSIV EE - MR AkiR
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TR TE) - BE L B A AH B - FIE B MR ENE - EE 1%
[R5 T AP RISE (Tranetal., 2017 ) - HEFREERIEZATHZE - B LAl FRIZHERE
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B SRR A A > BT 0 El{5: (mental imagery ) SUEFHEEf# (reading
comprehension ) 2£fEZZE4] (Alibali & Nathan, 2012 ) °
AR iy P B 72 O B B2 o B 0 P SR B S M P R SR AN B B A 89 SRS
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BEFAEHAE TR (HEFR  BIAE > 2020)  SHOMOGEE RS > BfFsE S HMIT R
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] DUE B i teae R e AR HA R Py i eh - 1A 2 [F—(EfE5 (Tranetal,, 2017) -

P ~ BERER R AR SR AR R

BERAE T RV E RGN B A =AY 1D 4 E 2.7 T8 (gesture )
3. T 2B HIAAGES) | (Tranetal, 2017) - E5% - HANEAERELETRER - Fraf
EREEB AR E REEZ LIS B8 - B —(E =M - R A NEE
H2/VE=(fFFE (Carbonneau, Marley & Selig, 2013; Tran et al., 2017 ) » EH— > {g#EE
RIS ES - BT EER 7-11 VAR - B (@RS ok L B AR
s > FFfERZ A HEEE AR A i R 2 R R E R B S S Y 2224 BESh (R I B AR AT SR B
EHSRENES - PIOERE T RERFIE 345 1VE S > RS AIERFEE 345 - &k
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AN B = S AR Bl sl -

" FE ) EBERETEAFENER TN (Alibali & Nathan, 2012) > 141 : (1) 15
[E—{E B - FZRFREEYIE - WFETH TR AR SRR S, - LRSI ie i
SRS - (2) BRBHEY - Q£ 2 PREBS PR R IS - (3) REHTH
BN FHE AR R s i CREEIRS ) - (88 T AR ERIEER G =0 (B F35IEE A
EHGEE SR ERARVEE > Ho s KRN E SR EE RS re s B B (R A &
i ﬁﬁ{EL ARESHIEEE (HERT - RiEE > 2020)

G AAGHYES) | (E AL - KeAsE Sl ] DU B SR MR RS e ry — 057 >
EIEE THVBTEELEY D - ERE ST SR 2R AHYSIRS » $I40 Fischer, Moeller,
Bientzle, Cress & Nuerk (2011) HIYBFFERFERAST RyWidH > Horh—4H A FE FR (1 S AGHY
BENALEEE IR/ © Jesa— 8 > MR EISHRAES - VN NE AR —2 ~ t
WK AR > PERIH AR SRR e e T I s SRR S ae e EhaAE
HARH VB G OB ENFRIFELLE -

* FERRRE AN B R B R R EE B

AER T =B RREHES) ) B ERERERE L BRSO = (E A
T (ERBRMER S ST EE L2 -

— ~ BEFRELBIE (2% http://www.malkerosenfeld.com/lesson-plans.html )

B 2 @ERZEFER (58 http://www.malkerosenfeld.com/lesson-plans.html )
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R &lif 12 IR TR NEER ) EAM MR SRS R EEEZ B -
2. R EVNEST > REARFSEREAIFE SIS -
3. HE: BAmEAR LIRS B - BRI eHEAEE T ATEESR

BRI T (RIS ) SRR E T BV MTIEE - fla " £

A FHEREAGIRIL T > AT A SR B A 7 > T e ERVAR R o] DU R

RRHVIEZ B R 2 5 T4 HlE 2
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(2) BREARMTHERASE ) —ELEZER (AE2) -

(3) HENKRES/NHAY LA > TR E IR AEAUA_ BB RHY 2B PRI E
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EEPIE R AR AR o e
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= -~ BrB4n] (2% Belcastro & Schaffer, 2011)
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